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Abstract 
The main purpose of this study is to investigate pre-service teachers’ opinions on the effectiveness of Teaching Practice course. 
A total of 50 pre-service teachers taking a last year Teaching Practice course participated in this study. Pre-service teachers’ final 
reports were used as data for this study. Results indicated that the pre-service teachers have mostly positive views about Teaching 
Practice course, they approved that this course prepared them to the professional life however pre-service teachers also proposed 
some suggestions to improve the effectiveness of the course such as:  increasingthe number of formal teaching hours.  
© 2012 Published by Elsevier Ltd. 
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1. Introduction 
 
Teacher education is always an actual topic in the worlds changing education applications.  Teaching Practice 
course is supposed to be one of the crucial course in the teacher education programs. Teaching practice is the last 
step of Teacher Education Program where theory and practice acts in the same process. Teaching Practice course is 
involved in Teacher Education curriculum, regarding the experiences of pre-service teachers, so that, research of the 
perceptions of pre-service teachers is important in order to initiate the curriculum. 
 
In North Cyprus, duration of Teacher Education Program is four years. In the curriculum which is offered by 
The Council of Higher Education, Teaching Practice course is taken in the 8th term. Before taking Teaching Practice 
course pre-service teachers execute School Experience course in the 7th term. The aim of the Teaching Practice 
course is to make pre-service teachers to observe the tasks of the course and to do formal teaching during the term. 
Teaching Practice course is held with the coordination between the university and the school. Instructors and school 
teachers have a role as performing and assessing the course process. The course pack consists of eight tasks 
respectively: orientation, classroom profile, lesson plan, classroom management, instructions, self-efficacy, lesson 
plan format and final report. Pre-service teachers wrote their observations about those eight tasks during their school 
experience and present the tasks to the instructor in a portfolio at the end of the term. 
 
In this study the effectiveness of Teaching Practice course is analyzed by the perceptions of the pre-service 
teachers.  Teaching practiceis important for the pre-service teachers thus the teaching practices generates them feel 
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like a teacher and changes their ideas about teaching positively (
Demirhan (2005) stated that the interest against teaching is increased by formal teaching in addition to this; pre-
service teachers can have a chance to realize their needs.  Pre-service teachers obtain experiences of proficiency 
such as communication, classroom management and understanding  social and cognitive background 
(Alaz& Konur, 2009). Azar (1999) and Featherstone (1993) stated that, pre-service teachers were taught about 
classroom management in theory, therefore in real classroom applications they felt problems about maintaining 
classroom discipline. In Alaz and (2009) study, pre-service teachers expressed that the acquisition they 
gained during teaching practice about their persona were, being responsible and self-efficacy. Furthermore, 
Teaching Practice course was useful for pre- -
service teachers felt that being a teacher is m ). The 
process of Teaching Practice course gives the opportunity to pre-service teachers to discover their strengths and 
needs.  Besides, they can analyze their capabilities of applying the theory into practice, using teaching methods and 
techniques which they were taught before teaching practice. The purpose of this study is to investigate pre-service 
Teaching Practice course. Based on the main purpose, there are 
three sub problems. 
 What are the pre- ions on the effectiveness of Teaching Practice course? 
a. What are the pre- ews on the contributions of Teaching Practice course to 
improve their profession and personality?  
b. What are the pre-  experiences during Teaching 
Practice course? 
c. What are the pre-  
 
2. Method 
 
In this study qualitative research method is used to find out the pre-
effectiveness of the Teaching Practice course. Qualitative researchers aim to gather an in-depth understanding of 
perceptions, ideas and opinions. This study is conducted with the 25 fourth grade students from the Music Teacher 
Education Program and 25 fourth grade students from the Computer and Instructional Technology Education 
Department, Faculty of Education in Eastern Mediterranean University. Data are collected from students who 
Teaching Practice th semester during the fall academic term 2011-2012.  
 
The final reports of the pre-service teachers are used in order to explore the pre-
effectiveness of the Teaching Practice course. In final reports, the pre-  given some open ended 
questions to answer. Final reports are analysed qualitatively to reveal in-depth data on the effectiveness of Teaching 
Practice course. Pre-  reviewed in order to generate themes that are required for content 
analysis. Researchers worked together and at the same time during coding process. First written reports are reviewed 
in order to segment the data into categories, after that each response is counted and the percentages are calculated. 
Finally the categories were combined into themes (Miles & Huberman, 1994). 
 
3. Results 
 
In order to realize the effectiveness of Teaching Practice course, this study aimed to learn the perceptions of pre-
service teachers Teaching Practice course are 
searched into 4 categories: self-deficiencies, self-acquisition, self-awareness, and suggestion.  
 
3.1 Responses of pre-service  beliefs of their self-deficiencies   
 
Table 1 shows the pre-service teachers` beliefs on their self-deficiencies that they gained during Teaching 
Practice course. The majority of pre-service music teachers who participated in this study reported that the main 
problem that they encountered during their Teaching Practice course was related with classroom management 
(68%).  One of the pre-service music teachers stated hi There was a noise problem in the classroom, I 
think it was caused by my excitement; sometimes I cannot . Most of the pre-service music teachers 
believed that professional skills (36 %) were the other common problem for them. Persona (32%) and field skills 
(32%) and knowledge were the last two sub-categories. Several different opinions are stated by Computer and 
Instructional Technology Education teachers but the larger number of pre-service computer teachers indicated that 
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the main two problems that they met during Teaching Practice course were classroom management (44%) and 
professional skills (40%). One of the computer pre-service teachers stated the following:` I think I need to develop 
my communication skills for better classroom management. I need to make more eye-contact with students, besides I 
need to ask more questions to the students during my formal teaching because I believe that if I ask more question 
more they get in the lesson`. 32 % of pre-service teachers stated that persona was the other common problem for 
them. One of the pre-service computer teachers said: `...so that period was very effective for me cause I understood 
my weaknesses for example I need to control my excitement`. Field skills and the knowledge was the last sub-
category that was located under the self-deficiency category.  
 
Table 1. Pre-service teachers` views on their self-deficiencies that they gained from the Teaching Practice course 
 
Sub-categories 
Themes 
Pre-service music teachers Pre-service computer teachers 
Classroom management 
  
Tone of voice, reinforcement, 
communication skills, gesture and mimics 
(f = 17). 
Tone of voice, communication skills, 
motivating students (f = 11). 
Professional skills  Lesson organization, use of teaching 
techniques, student  centred teaching, use 
of blackboard, time-management, not able 
to explain complex topics (f = 11). 
Time management, pedagogical skills, 
question and answer, teaching skills, 
material development, lesson planning, 
preparing activities (f = 10). 
Field skills and knowledge  Improving song repertoire, lack of 
accompanying skills, transmission theory 
into practice(f = 8). 
Lack of field knowledge (f =1). 
Persona  Excitement, shy, perturbation(f = 8). Controlling excitement (f =8). 
 
3.2 Responses of pre-service liefs of their self-acquisition 
 
The second category corresponds to self-acquisition. As most of the pre-service music teachers stated that 
Teaching Practice course was beneficial for them to realize their own capabilities on teaching as a profession. As 
shown in Table 2, the popular sub-categoryis the instruction (64%), for example one pre-service teacher stated that, 
I learnedhow to take the advantage of using course materials not only using  textbooks. I saw the impact on 
students learning to use the materials and musical instruments Another popular sub-category is the classroom 
management (52%) which were listed into tone of voice, communication skills, gesture and mimics, intense 
autonomy, and problem solving. Besides, personal management (24%) came out as a sub-category that indicated 
Teaching Practice course was also helpful for them in order to control their excitement and to improve their self-
confidence. One of the students said that,
was afraid even to talk to not to say the wrong word, but I figured out this by observing school teachers' speeches .  
Lastly, the pre-service music teachers believed that Teaching Practice course was effective to improve professional 
competency, progress in professional qualification, and professional responsibility which underlies the sub-category 
of professional skills (16%).As shown in Table 2, nearly all the pre-service computer teachers voiced that Teaching 
Practice course was beneficial in order to apply classroom management (84%) skills. For example, one of the pre-
service computer t Teaching Practice course increased my classroom management 
skills because during the observation I could have a chance to observe the problems that arouse in the class and 
how the teacher solves the problems. And also I observed the strong and weak aspects of the teachers  `classroom 
management skills so that I could manage my classroom management skills during my formal teaching . Thepre-
service computer teachers also admitted that they found Teaching Practice course very effective to make progress on 
personal management (28%). For this one of the pre-service A teacher should have 
self-confidence, and I acquired confidence to myself during my teaching practice . 
 
Table 2. Pre-service teachers` views on their self-acquisition that they gained from the Teaching Practice course 
 
 
Sub-categories 
 
Themes 
Pre-service music teachers Pre-service computer teachers 
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3.3 Responses of pre-service self-awareness  
 
On the final reports, content analysis revealed that the perceptions of the pre-service teachers is also categorized 
under the category of self-awareness, consequently they believed that Teaching Practice course is useful for them to 
comprehend their consciousness on teaching profession in general.Table 3 shows that the classroom management 
(12%) and professional skills (36%) were the two main sub-categories under the self-awareness. Besides, 
communication with students and tone of voice are the two popular themes mentioned by the pre-service music 
teachers that they gained throughout the teaching practice. One pre-service music teacher stated her feelings as 
When lecturing, I realized the importance of using different musical instruments On the other hand, the 
category of the self-awareness of the pre-service comp  the classroom management, 
personal management, and professional skills. More than half of the pre-service computer teachers (68%) stated that 
Teaching Practice course was helpful to understand their capabilities on the classroom management skills. For this 
issue, one pre-service teacher stated that: During my teaching practice, I learned that you need to walk between the 
seats and always be connected with students for a good classroom management Less than half of the pre-service 
computer teachers informed about professional skills with the help of Teaching Practice course. For example, one of 
the pre-service teachers stated his opinion as: I realized the importance of lesson planning, I prepared a lesson plan 
for real lesson so that I design various teaching activities during the Teaching Practice course . 
 
 
Table 3. Pre-service teachers` views on their self-awareness that they gained from the Teaching Practice course 
 
 
Sub-categories 
Themes 
Pre-service music teachers Pre-service computer teachers 
Professional skills  Importance of material 
using, importance of 
teaching methods and 
techniques, importance of 
playing various musical 
instruments, importance of 
micro-teaching(f = 9). 
Importance of teaching-learning activities, 
lesson planning, integrated lesson plan, 
teaching skills, reflective thinking,  
importance of material using, importance 
of teaching methods and techniques (f = 
11). 
Classroom management 
  
Importance of 
communication (f = 3). 
Importance of questioning, importance of 
communication, importance of interaction 
with students, students motivation, eye-
contact, voice control (f = 6). 
 
3.4 Responses of pre-service uggestions to redesign the Teaching Practice course  
 
Instruction  Lesson organization and planning, 
activity planning, student evolution, use 
of teaching techniques and materials, 
use of musical instruments (f = 16). 
 
------------------- 
Classroom management 
   
Tone of voice, communication skills, 
gesture and mimics, intense autonomy, 
problem solving (f = 13). 
Communication, motivating students, problem 
solving, keeping  attention (f = 21). 
Personal Management  Controlling excitement, self-confidence 
(f = 6). 
Controlling excitement, self-confidence, being 
responsible (f = 7).  
Professional skills  Professional competency, progress in 
professional qualification, professional 
responsibility (f = 4). 
Teaching skills, counselling, using teaching 
methods, lesson planning, preparing activities, 
time management (f = 10). 
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Both the pre-service music and computer teachers indicated that they are mostly pleased with the content and the 
processing of the Teaching Practice course. However, there are some suggestions that they proposed in order to 
improve the Teaching Practice course. The pre-service music teachers suggested several opinions to revise the 
Teaching Practice course. The primary suggestion was given by the pre-service music teachers (16%) as increasing 
the number of formal teaching hours. One of them affirmed thus:  hourduring the 
semester is not enough; this course is a chance to make practice, so I think there should be more formal teaching 
hours. I think if I had a second chance I would . 
Secondly, one pre-service music teacher (4%) believed that Teaching Practice course should be replaced by 3rd year 
in the curriculum. Besides, there are other significant suggestions that they stated such as: Orchestra activities can be 
observed during the course period (4%), proper school accordance with their own subject areas should be chosen for 
the observation period and teaching practice applications (4%), mini teaching activities should be integrated (4%), 
feedback is needed both from instructor and the teachers (4%), and also the number of micro-teaching lessons 
should be increased.  On the other hand, the pre-service computer teachers suggested several opinions to revise the 
Teaching Practice course such as: formal teaching hours should be increased (44%), for instance one of the pre-
service computer teacher indicated her thoughts as follows: `I am generally satisfied with this course however I 
could have only one formal teaching practice, I think it has to be 2 or 3 formal teaching practice for better 
experience for us because  the first experience would be more excited so we cannot act like how we do normally`. 
Another suggestion was the Teaching Practice course should begin at 2nd grade (16%), proper school should be 
chosen (8%), support from school teachers (8%), and redesigning of the Teaching Practice course (%4).  
 
4. Conclusion and Discussion 
 
The current study examined pre- Teaching Practice course. Data 
showed that, during Teaching Practice course pre-service teachers realized their self-deficiencies, gained 
acquisitions and they expressed their understanding of the importance of the knowledge and skills that they obtained 
through undergraduate studies. According to the pre-service teachers opinions our findings are divided into four 
main categories: self-deficiencies, self-acquisitions and self-awareness. In addition to this, the suggestions to 
improve the Teaching Practice course stated by pre-service teachers constitute a separate category. 
 
The first finding corresponds to self-deficiencies; all the pre-service teachers felt that they have insufficient 
knowledge and skills on the classroom management. Also, in Sancar and 
classroom management and time management were the most demanding problems of the pre-service teachers. 
Besides, all the pre-service teachers reported their inabilities in professional skills as a self-deficiency. This study 
also revealed that, Teaching Practice course helped them to understand their inefficiencies on the field skills and 
knowledge.  
 
Another significant finding involves pre-service -acquisitions. The pre-service music teachers have 
instruction skills; on the contrary the pre-service computer teachers have developed mainly their 
classroom management skills during Teaching Practice course.  This can be explained that there are different factors 
that might influence the classroom discipline issues in music and computer lessons. Thus, more practice and 
experience needed by the pre-service music teachers in order to improve their classroom management skills in music 
lessons. The importance of using classroom management techniques was also appeared during formal teaching 
sessions. Additionally, personal management was the common acquisition in both pre-service teachers. The third 
finding of this study is related with self-awareness. Teaching Practice course assisted them to see their actual 
potential and effectiveness on teaching as a profession. According to the results; the pre-service music and computer 
Teaching Practice course were similar. Although the overall pre-service 
teachers indicated that they had benefited from the Teaching Practice course. However, they agreed on the 
insufficient formal teaching practice. This result seems similar to the results of previous studies (Becit, 2009; 
). The suggestions of pre-service teachers will be useful to re-design the Teaching Practice course.  
 
3. Recommendations 
 
Based on the conclusions of the study, several recommendations can be given as follows in order to improve the 
effectiveness of the Teaching Practice course. 
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 The number of formal teaching hours should be increased so in this way pre-service teachers can have 
more experiences to deal with their professional and personal deficiencies. 
 The Teaching Practice course should be offered also on the first semester of 4th grade. In other words, 
Teaching Practice course should be spread more equally throughout the last academic year. 
 Pre-service teachers should be participated in proper schools during their observation and formal teaching 
sessions.  
 Effective support and guidance from both school teachers and instructors can also play a crucial role on the 
outputs of the Teaching Practice course. Besides, there should be a strong cooperation among the school 
teachers, instructors and the ministry of education to develop a common sense of the theory and the 
practice related with the Teaching Practice course.    
 The content of Teaching Practice course should be supported with the basic topics of the classroom 
management skills since the great majority of the pre-service teachers believed that they do have 
insufficient pedagogical knowledge related with classroom management. 
 The curriculum of the Teaching Practice course should be redesigned so that videos recorded from the real 
classroom environment can be integrated in a way that enable both pre-service teachers and instructor to 
make a discussion about the classroom management techniques and teaching methods and materials.  
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